“Dear Facilitator”
Questions to spark discussions about data teams

Q: How do Data Teams determine a focus to begin their work?
 
Q: What constitutes "data" for a Data Team meeting?
 
Q: How do administrators interact with Data Teams? Should an administrator ever be a team leader/facilitator?
 
Q: How is the work of Data Teams communicated to stakeholders within the school? Within the district? With stakeholders outside the school?
 
Q: How should Data Teams monitor themselves? How should building/district administrators monitor and evaluate the work of Data Teams?
 
Q: When progress monitoring, is it important to target one skill and monitor progress using one measure?

Q; Sometimes our SMART goals seem so abstract, and some of the teams’ eyes start to glaze over. How can we bring in the “engagement” piece to the setting of our SMART goals?

Q: Our team has developed some CFA’s, and we want to see how our students engage with the tasks. How can we design a form and protocol for observing each other’s classrooms that meet the following criteria:
	Provide reliable and unbiased data
	Focus on students, not teachers
	Are easy to use

Q: Our high school is organized into academies, with each administrator responsible for evaluation and supervision of teachers in their academy. In our academy, the administrator is rarely in attendance at our data team meetings. How do we successfully engage our administrator in the work of the data teams?

Q: At our weekly meetings we often get bogged down in the analysis of the data. How can we move our team to decision making about the data?

Q: We are one of eight high schools in our district, and I am part of the administrator data team at the building level. Lately we have been frustrated by decisions that are being made at the district level without adequate input from the buildings. What are some strategies we can use to address this situation?

Q: For those students performing below grade level, is it a good idea to progress monitor at their instructional level? 
A: Yes. Progress-monitoring at a student’s instructional level allows for growth to be captured in the data.

Q: How frequently should progress-monitoring data be collected? 
A: It depends on the skill being measured. For example, Fluency can improve relatively quickly, so fluency measures can be given every two weeks or so. Letter names and letter sounds can be monitored every week. Mathematics and Reading Comprehension skills take longer to develop, so progress-monitoring may only take place monthly.

Q: If a student is performing below grade level, is it appropriate to administer benchmark assessments at the student’s instructional level? 
A: No. Benchmark data should be collected at the student’s grade level three times each year.

Q: Can you identify specific student needs using grade-level risk levels? 
A: No. Grade-level risk levels give you a snapshot of who’s in need of additional support. Further information is needed to determine specific needs.

Q: If a student is a disfluent reader, is passage reading fluency the most appropriate progress-monitoring measure?
A:  Not necessarily. Word Reading Fluency may be more appropriate. In some instances you may also want to consider Phoneme Segmenting.

Q: Is vocabulary acquisition a strong predictor of success on OAKS?
A: Yes. According to easyCBM research to date, of the easyCBM benchmark assessments, vocabulary adds more to the prediction of OAKS passing/failing than either oral reading fluency or comprehension at all grades tested (3-8). Fluency continues to be an important variable for predicting OAKS performance, but its impact is not as big as the measure of vocabulary at any grade when they are all put into the prediction equation together. 


