Oregon D.A.T.A Project, Study Group, Strand 2-3 Syllabus, January 2011


Oregon Direct Access to Achievement (D.A.T.A.) Project 

Study Group for Strand 2-3, Syllabus, January 2011
Prerequisite for Presenter Certification, Strand 2-3, offered March 2-3, 2011


PDU: 15 Hours* 
Dates: January, ____, _____, _____
Facilitator: 
Phone:
Email:

Overview
The focus of the Study Group offered in January, 2011 is for participants to learn or solidify their knowledge and ability to use the content of Strand 2-3 of Direct Access to Achievement in preparation for certification training that will be offered on March 2-3, 2011.  Direct Access to Achievement is a systems approach to embedding the use of data to improve student achievement. Participants will have the opportunity to acquire the a beginning skill-set and tool-kit , and system process knowledge designed to prepare them for working with teachers and administrators within a professional development embedded  data team process. Query, analysis, and action in response to instructionally relevant overall global and student-level data will be emphasized. Collaboration and the data team process will be presented as critical drivers to improve student learning outcomes. 

Objectives
1. Review and evaluate the characteristics and appropriate uses of OAKS and other assessments used in Oregon schools.
2. Evaluate use of assessments to predict future performance and to evaluate student academic growth. 
3. Evaluate their classroom assessment practices for alignment with identified student needs and subsequent learning goals.
4. Create assessments that are aligned to instructional goals including content, skills and cognitive demand. 
5. Create a classroom assessment framework to organize summative, formative and progress monitoring data to organize evidence of learning.
Requirements
1. Adherence with Study Group norms. 
2. Participation/engagement in three or more group sessions with intentional focus on deepening your own learning and the learning of colleagues in the group.
3. Completion of assigned readings. 
4. Written responds to two essential questions per session.
5.  Written action plan for transferring this knowledge into practice in your setting 
Required Readings
· Popham, W.J. (2004). Test better, teach better: The instructional role of assessment. Alexandria, VA: ASCD.
· White, S.H. (2005). Beyond the numbers: Making data work for teachers and school leaders. Englewood, CO: Advanced Learning Press.
· Oregon Primer on Educational Assessment (distributed electronically)

Note: Recommended Readings list is provided at the end of the syllabus. 





	Study Group Sessions
	Essential Questions
	Assignments Due for Next Study Group
	Presenter References

	Assignment prior to session 1
	See essential questions in session one and be prepared to discuss.
	Test Better, Teach Better and Oregon Primer on Educational Assessment  and Oregon Primer on Educational Assessment


	

	1 –
Assessments: characteristics, uses, & analysis
	1. What are the appropriate uses of summative and formative assessment? Common misuses?
2. What comparisons are appropriate between classroom assessments and standardized test data? Inappropriate?
3. How can data be used suitably to predict student performance?
4. What are the strengths, weaknesses, uses, and opportunities for analysis in OAKS reports? How can informed analysis lead to improved instruction and student learning?
5. How do you select assessments that align with your curriculum/ instructional goals?
6. What are the characteristics of quality interim and formative assessment?
7. How is Test-triggered Clarity different from teaching to the test?

	Beyond the Numbers (White) pages 55-78 


	Presenters reference study cards and/or O.D.E. on-line OAKS system for districts. 

Use study cards: 11, 12, 13, 14, 15, 16, 17, 19, 20, 4, 5, 6
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	2 – Data Team Process: elements & drivers
	1. What essential elements must be present in the data team process for it to successfully impact student learning?
2. How can the data team process lead to student growth in your setting? 
3. Why is collaboration an integral element of data teams? 
4. What is your leadership action plan to enact and maintain the data team process in your setting?
5. How does action research inform instruction and maximize the potential for replication of adult actions that increase student learning?

	Read Beyond the Numbers chapters 2, 3, 5, 6, 7, 8, and 9
	Oakes & Santos, PowerPoint, January 28, 2010, Testing-Teaching Connection, Data Team Process slides; Integrate Action Research Into Data Team Process; Presenters review all content from the Oregon Primer on Educational Assessment
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	3 – Instruction: 
Strategies, 



	1. What are the advantages of using assessments to clarify curricular goals?
2. How can data teams improve instruction as a result of what you have learned from assessment?
3. Given what you want students to know, understand, and do what instructional strategies will be implemented?
4. How will you know that adults are implementing selected instructional strategies and students are engaged?
5. What are the appropriate uses of various data team tools?
6. How do you triangulate data to understand which adult actions result in increased student learning?

	
	Reference teaching-learning connection

Data Tools: Hishikawa Fishbone, Wagon Wheel, Gap Analysis, Critical Incidents, Assessment Calendar, Flow Charts, +/Delta, S1—31 from Beyond the Numbers Series in Oregon DATA Project 2008-2009
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